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Some years ago at a Washington Orgaiiizcition for Poading Developiiient 
State Jleeting" I was pifivileyed to hear Dr, William KcfEtmefye'r speak. 
You that heard him last year at the Oklahoma Reading Council ]3eet;j.ng 
in Stillwater know wh'^t a knowledgeable person he is in the field 
of reading. One statement he made caused me to bristle. lie said, 
*'No one ever learned to teach re^ihg'in a collegd> classroom. 
As I furt^ier anal vzed his remark, I began to see his wisdom. Since 
that time;^ I have planned my methods classes wi:fch a different approachV 
^ *» My classes have evolved to a place where I require each stu- 
dent to ie responsible each week for instructing one or more stu- 
dents in a reading and/or language arts class setting. My require- 
ments have to remain flex^ible ei^ugK to keep the jclassroom priorities, 
first* I have had excellent- cooperation for ^:hose principals and ^ - ' 
teachers with whom I have' worked. Most teachers remember how 
difficult- it was to learn how , to teach reading to students whether 
it be small or large groups. 

Although I had a practicum that, seemed to function flirly 
well# .I'was never sure how, effective it was. Did* my students> learn 

ll^ov/ to teach word recognition skills? How^^^sout comprehension 

• •• " ' ■' ■ ^ 

skills? Were they able to relate (in a f ace^(to-f ace situation 

. . - ^ - v - • .>\ . : 

with theu^sjiudent? *Other questions crossed, my 'mind. ^ 

More, importantly , 'how did the ^tl^dent in the classroom respohd 
to the instruction? Did he feel tWjfea^^fened by ^ the extra attention 
4^yen to Jr<^'|^<3iiig? Did he want to rb^d more? Did h^ show an 



increased' iitterest in learning to read? What kind of behavior 
did he show'?' It seeded that behLavibf^niight give a better index 



to dosire to read *t:han his verbal oxprerjsionii . 

With )^his backqround .of uhanswcrod questions it SGcr.u d desir- 
able to try to ascertain just what was happening out in the class- 
room where jpy/ reading 'methods studontp were woFking, ' 



formulated some questions to ask qf my reading, methods 
stu3^nts in- an%ief fort to detet-mine how eff^^ctive the practicum 
design was. First let me elaborate^ on the design of the reading 
methods ^lass. ' The class meets together once per week for 100. 
minutes. Each ^student design?? a' practicum '^time of 2 hours. It 
IS intended that no less than 1 hour be spent in a school working 
with at least two students. I ask that each methods student 
observe the classroom teacher in a reacJing class as often as he/ 
she feels is desirable. Each student is asked to administer the 
Gates-McGiniti^ Reading . - rs, to two students and report the 
data to me.* 

At the conclusion of each pi^ncticum session I require a written 

report, of the activijties. Specifically I ask for: 

(1) observed problems '^related to reading. ^Here I weait 
each method? student to become sensitive to how the. 
elementary student, reacts job requirement in the 
reading lesson. He should look for problems encoun ti- 
ered emd successes ea.ch elementary studne't has. He 
should look for mechanical problems that 'may be ob- 
served. Informal testing may, show him many other 
' prob lems re 1 a ted to re ading . ^ 

, (2) recommended trading activities. This^is developmental 
or for correction. Here I want my studnet to dp , 
more than diagnose. It seems to me that we waste 
a pupil's tiiae if we do nothing but diagnose. I 
believe also that the problems recognized above' sets 
purpose to their study; and* 

(3) reading " activities today: I believe this activity • 
ties* today's wprk to the session from the last 
week where the college Student recommended act- 
.ivities for correction. 



Now back to ipy questions: 

1. What were the positive thinns said by stuc]^\tyts about roadinq? 

2. VJhat were the negative things said by stuc^^t^ts about reading? 

3. What were the positive things felt about the practicum exper- 
iences? 

4. ; What were the negative things felt about the practicum exper- 

iences? 

5. Finally, I said, "Given the assignment of providing a practicum' 
experience for a college class, how woulV^you organize it 

for maximum affective growth? f 
As a check ojn myself, I researched Krathwohl, Bloom, and Masai in 
Taxonomy of Educational Objectives: Handbook II, Affective Outcomes 
to determine my own understanding of t^he affective domain. These 
authors recognized and articulated descriptions of 5 magor cate- 
gories. These are-: ^c^t^^^^^ ^<^iJ^/> 

(1) ReceNlving: awareness, willingness to pay attention, 
listens; 

(2) Responding: reacts oVertly to an experience; parti- 
cipates; volunteers action; achieves satisfaction from 
participatron; 

(3) Valuing:, attaches worth'' to various phenomena; accepts 
values; shows preference for certain Values; becomes 
committed; . 

(4) Organization: organizes personal 'values into a system; '. 
determines relationships among values; estedDlishes 
priorities ; and 

(5) Characterization by ^ value or value complex: develops 
a characteristic lifd' style; acts consistently in 
accordsoice with the Values, believes,^ or, ideals that 
comprise >iis philosophy. " ^ 

While there is much in these descriptions, I wouJLd not want 

, ' ' • ■ 

you to ^fcccept i^r as the total aspect of the affective domain. I 

do believe ^J^gives us a plape , tol'^tart determining if certain 

aspects of the practicum. do, in fact provide affective learning. 



I. ]iOt ii'o nov/ return to tho rosoarch ol i cited by the qu€*stion» 
oskod of ruy atudonts, Wliat v/oro tho positive thinqn said by 
students about readinq? At the risk of hoinq too siiiiplistic 
I will quote ^^ctual words spoken by students. 
^I^'* 1. "That book's good , I never know readinq books was like 

H^hat." ' 
4: 2. "Said he enjoyed reqxJinq*'^ 
-^ 3. " Liked to road bookn ^t home" 
-^^^4. "Reading was fun" 

5. " Can we read this story?" 

6. "This is my favorite stcry^A 

7. "I like to read." 

8. "I enjoy reading a good book." . ' 
^ 9. •^Reading about football is fun . " , 

10. "Reads at home to mother.**^ ^ 
-Xll. " Likes to read adv6nture-type stories / loved^ to read through 

atlases and encyclopedias." 
■)f 12. "Likes reading games." 
^^13. " Liked tt^work wj th a different teacher part of the time." 
14. Asked eagerly , "what are we going to do today?" 
^ 15. "I like to read about sports." 
^'16. "I like our weekly readers." ^ 

^17. "I wish I could read more aobut UlJo's and Science Fiction." 
-^18.; "I Irke tQ read stories about animals." 

,11. Positive Actions Noted ^ ^/n^ Jiyh^A^^y^ -^^^ ..4f^.^(^^^ fp(^^^<^^'^ 
^ 1. Alwaya happy 'and smiling got excited when he came to ' 

special reading class* . " \ 
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4. 

s'. 

6. 
7. ■ 



9. 
10-. 
11. 

12. 
. 13. 
14. 
15. 
16. 
17. 
13. 
19. 
20. 
21. 
2'2, 



Ihfctirestod *in new word nioaninn.'! . 
■ •— — — V '- " , 

ri xcited over reaUinq qamcr . \ ■ ■ ' 

Like d puppets, finger puppets, cjanies. 

Enjoyed making* a reading corner. ' ^ 

Waited a nxious ly for practicuiu students to arrive. 

Enjoyed variety «bf experiences presented by practicum , 

Students'. 

Wanted to read aloud after being read to. 
Eager to read different books brought by stud^t. 
Smiled when reading practicum studen^^ arrived. 
Enjoyed the stories, different activities , expressing 
herself by being able to talk. 

Able t(3^ relate stories to her own experiences. 

Would start reading one of his own stories during break. 

Made suggestions forbther activities. 

Liked activitie^ ^n whiph she had success. ^ 

Wanted to knipw when I wciuld be back. ' 

Pn joyed getting out of regular class to read. 

^iked to read aloud when other studnets \irere not listenin"g 

Looked forward to my coming each week. 

Enjoyed reading books that were funny. 

Anxious to dp her best. * . 

Felt sense of accomplishment jl/hen he could finish reading 
a book. ' 



23. Especially cooperative and attentive 
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' Uf \ . t. i r!J^. ■f'.xliiic in t!"* < ' Li:, rooi > , o'l (M)\irs<', il for 1. • 

; (. 1 1. .I.' { , ' iVt t.!;(^ .i 'o I 1.(.m ; ( • :,t\n:(Mit. ( " c ail u (-> t " no I Lii ( -yivr ) 

. .\rn tf» t 1^ -'^ Tf ' , !^ ) ill tlif* tM>llo(i<' ( - 1 < r; s rooi:- , Mr* rn«~t l.-r 

'♦••Ml IV iioiM^ t-^.at t:)i:-, » - xp,'^ r i onci- will have n } )0!i i- 1 i v«.: offoct 
.\ i.i;-, r^'sult.'. ^ ^ *' tJio m u t; t. -i on<i i rc^ follow: 

;:n(/./''<l i.^; jToLb^i-.s I v/i M faff^. ^ 
'rw'rnoiu: v;oro fun . 
i. L felt, pi* 'ar>\ ^r<^ v;hrn a stiuionL f|rar.pod a ncv; concoj^t.- 

]:rvjOvot' st\u^»nt-5; onthusiasn. 

m ioy«ocl challoncjo of fincincj ways to holn student. 
^:niovofl v'or}:inn v;ith studnnt as opposed to rcqular collone 
I ars^j^cyv/rk . 

1 

i/as able to Irecocjnize reaf^ng problems whicl:i had been ^ 
dir>cusGcd in class. 

Have ine a r eal- reason for searcTiing for material and 
-narrov/ed the area of search. 

Gave no a desire to respond to real responsibility. 
I felt like I really accorapl ishod something. 
Cave ine confic^enco. 

Lo VP d v/o r hi n cj with individual s t ucjft^gh: s . 
Cave r\e. practical exnerience. 

Learned to handle problems before I f^ce a whole class 
situation. 

Learned more of the truptrations w^e v;ill face. 
Learned to put lesson plans into practic(> in a real 

" 8i' ■ ■ 
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17. 'TrUiqht^rK.^ that t(Mchi!>v| of. ic^.niinq is inorp t ii 

^ thoQio Lical, course'. . ' ^ 

i,B. J norc ex})oriencc;i and Vi'-^^-ticuinri cTf this type. 

19. Many qpod contacts with exf^orioncod toachnrs. 
20>, Pjf^^ nidrc like a praf»»3ional; • * - ^ \^ 

r 

21. I could relate/ so much of my work in class tD ah actual 
oxi^crienco. 

2 2 . - I fooj. I h elped the boy . » , . 

23. Liked just hoing out in the schr)T5l. 

24. T,oarned\i Jot about ono-to-ono relatinq. 

25,. Gained insight rnto students 's f rust rati on s .V^^^^_^ 

26. Good op portunity to observe reading taught in a group 
situation . 

27. Helped me gain confidence *, 

28. Felt wanted and needed. 

29- Opportunity to work in real lift^ situation . 

30. I profited by having to "dig" in and find answers on my own 

31. Had a feeling of accomplishment to see signs of progress. 

32. Felt good to be well received by student and teacher. 

33. Practicum really helps our lectures and tej^tbooks ^ecom^ 
more meaningful. . J 

34. I felt it makes the unsuccessful child fee 1 ^ important 
because someone cares enough to help. 

35. Gives the child a feeling of success when wprking with his 
tutor. 



^36^ Attention the chi IdSreceiVed yreatly in f luenced ^ the child^s 
\ skills in reading in a posittLve way. 

, "9 ■ . 



r/ ♦ r.nod toachnr rooprration with the tutor, ^ 
'.K, ()|)|)(>rtun 1 t V to r.(M^ vn r i ons nrol) 1 on\H and soUitionr. which 

v; i 1 1 be (Micoun to red in the c 1 a<;sr(H,Mn.* 
V). LfarniMl to lovo the Mt\ulent. ^/ ^ 



(;oo(i oxchancu' of irloafj of other j^ritcticun studnnt's in 



car pool. 

4J. r tool l ike a p rof e s s ion a 1 now, . $ 

42. (lot a* job as a paid ^utor as a result of this experience. 
^4;^S. Wookly report very helpful. ' 

OUOA:aZING TFIE PIIACTICUM FQR maximum AFFKCTIVI': growtii 

since this concept has gone through several changes as . I 
have tried to maximize its effectives, I asked for input from 
students wiio had already completed the practicum part of the 
course. The response are as follows: 

1- Have one hour lecture and two hours of practicum. 

2. Require that we write a lesson plan for each day of practicum, 

3. Give experienced in teaching the class or -a gtoup J&er O 
children (Demonstration). it 

4. Have ^classroom teacher prepare a guidance outline concerning 
the need of the child being taught. 

5. Plan a conference between student and classroom teather. 

6. Define exact goals of practicum student. 

7. Classroom teacher should assist practicum student by brief-- 
ing on s^trengths and weaknesses of children with whom we 
work . , 4» 

8. Practi-cum students should spend more tine with children. 

9. Plan tliat practicum student be able to watch a reme^al 
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t.',i^l\i>T A\\ M.n I o! tb.'^ I . M jui r MI' ^Mi t . 
11. r'?;<' tlu^ first wi-rk t(> (M-t M<N|iMirUr(i v; i t h youi [hiimIs 

V 

* 

I'M t <^ r i a 1 to Im' \is(m! , 
IL Put. n«orr ot the clanr, tir(vin t.ho /l|(jMnrn(.a ry olasMr^ 
14. rian to r-fu-ak individually V7i(:h practicuiu s tudon ts . about 

any r<'>adinq prol^ loins eaicoun tcrod . . 
l"). Plan one pcriod/wook to discuss practicjum oxfu-rionccs • 
\C. V\c\\^ noro sos.sions on how to diaqnoso and correct readinq 

. proli lfM:us . . " ' . / 

17. Htate a problem and then qivo activities for .^correction . ^ 
18- IlaVe thi^ practicum g|judents actually prepare activities for 

the class' to do. 

19. Give extra credit if we want to spend more time each week' 
an the school. 

20. I>lan a time for feed-back at which time the practicum 
/ student would meet wi th, classroom teacher. 

21. Plan r^ore ^ observation of classroom teacher- 

* 22. Student should work with at least two pupils. 
2 3- :Jeed to have experience teachinq reading at a variety of 
levels. 

24. Secure^ full-fledqed cooperation of classroom teacher. 

25. Provide rore " ! ackqround" before sending to classroom. 

26. Have theory first semester and practicum second semester. 

27. "I believe the experience v;ould be more valuable in a 
public school than in a private^ school . " 

28. Ppwould be more valuable to work with 3 or 4 ehilcj^en. 



^ 1 hi*!n'Vt* th.it \ t. t.H 't i (M.11 1 f'Uilt into cirul m*; a part of a 

rf*a<Unu ru'thodi; course^ caiiix* an rffoctWi- <uUliti(Mi to trainins? of 
l^^uiir^r ; . 1 h.^lirvf* it has an a t f oo t i \rf* injnit on thoir atti- 

t'u<it> towar<l thi- t asK of tr^achinq roa(Iiuq- I boliovo that l>'ha« a^ 
vi^iy poiiitivc: uifvrX ni\ those slUdorjt.s who work with the practicum 
students. ■ . 

("1 a:;s r(H)i:' toachors wlio offer Gone of their students for this 
r.pDCiai tutorinq can develop added insiqhts into the reading 
prohloiTuS .students encounter. If you will take the time to develop 
a irofile in noveral areas or a check list of the various- skills^ 
you challonqe yourself to qrow in an understanding of the problems; 
of tlie stuc](fcnt. 'Also, the practicum student has a beginning 
understanding of the needs and can plan lessons which should assist 
the student in growth of skills and und^erstandings. Beyond that, J 
tliere is the opportunity to have that added teacher in the classroom 
givinq that individual attention you alviiays wanted to give but 
never had time. . - , 

You beoeme a co-worker in the task of upgrading the expertise 
of the beginning teacher. I .read somewhere soi>io ^-t i wo'-i ago that 
reading teachers should work with the idea of working themselves 
out of a job, i.e. , when 1:he student learng to read, they ^re no 
longer needed. V/e all know this will be impossible but it is a 
gooct coal to set, 

This advice may not be applicable to all present here today. • , 
If you live near a college or university^ talk. with the reading 
methods teachers to dotisrmine if you can assist the methods 



^students in acquiring the skill of teaching readin^^ Both you and ' 
your students will profit from^he effor^ giVeri iii^- ^'^^^ 
students. / " . 

• Remejnb.er, it was the positive statements^ made by the elementary 
pupiJLs that indicated that a design 6f, this nature was -woisthwhile ^ 
/after all is said and done^' ^ach of us is. in the profesjsion of ^ 

education for those children ;in tfte classroor . If We ever lose ^ 

i' . ^ 

sight of this then we have our fmrposa fpr bexng teachers, | 




